The Status of Secondary Teacher Preparation Programs at Eastern Illinois University as Indicated by Industrial Arts Teachers Graduated from This University, 1963 through 1973 Inclusive by Veach, Rondal A.
Eastern Illinois University
The Keep
Masters Theses Student Theses & Publications
1974
The Status of Secondary Teacher Preparation
Programs at Eastern Illinois University as Indicated
by Industrial Arts Teachers Graduated from This
University, 1963 through 1973 Inclusive
Rondal A. Veach
Eastern Illinois University
This is brought to you for free and open access by the Student Theses & Publications at The Keep. It has been accepted for inclusion in Masters Theses
by an authorized administrator of The Keep. For more information, please contact tabruns@eiu.edu.
Recommended Citation
Veach, Rondal A., "The Status of Secondary Teacher Preparation Programs at Eastern Illinois University as Indicated by Industrial Arts
Teachers Graduated from This University, 1963 through 1973 Inclusive" (1974). Masters Theses. 3693.
https://thekeep.eiu.edu/theses/3693
PAPER CERTIFICATE #2 
TO: Graduate Degree Candidates who have written formal theses. 
SUBJECT: Permission to reproduce theses. 
The University Library is receiving a number of requests from other 
institutions a·sking permission to reproduce dissertations for inclusion 
in their library holdings. Although no copyright laws are involved, we 
feel that professional courtesy demands that permission be obtained 
from the author before we allow theses to be copied. 
Please sign one of the following statements: 
Booth Library of Eastern Illinois University has my permission to lend 
my thesis to a reputable college or university for the purpose of copying 
it for inclusion in that institution's library or research holdings. 
I respectfully request Booth Library of Eastern Illinois University not 
allow my thesis be reproduced because ���������������� 
Date Author 
pdm 
THE STATUS OF SECONDARY TEACHER PREPARATION PROGRAMS AT 
EASTERN ILLINOIS UNIVERSITY AS INDICATED BY INDUSTRIAL 
ARTS TEACHERS GRADUATED FROM THIS UNIVERSITY 
(TITLE) 
1963 through 1973 inclusive 
BY 
Rondal A. Veach 
THESIS 
SUBMITTED IN PARTIAL FULFILLMENT OF THE REQUIREMENTS 
FOR THE DEGREE OF 
Master of Science in Education 
IN THE GRADUATE SCHOOL, EASTERN ILLINOIS UNIVERSITY 
CHARLESTON, ILLINOIS 
1974 
'<EAR 
I HEREBY RECOMMEND THIS THESIS BE ACCEPTED AS FULFILLING 
THIS PART OF THE GRADUATE DEGREE CITED ABOVE 
ACKNOWLEDGEMENTS 
The author wishes to express his appreciation 
to his advisor, Dr. Clifford Erwin, for his advice 
and assistance in the completion of this study. 
Thanks are also due to Dr. Robert Sonderman 
and Dr. Clifford Strandberg for their constructive 
criticism and continued interest. 
Further recognition is given to the Industrial 
Arts graduates of Eastern Illinois Uni v1ersi ty, who 
took the time to complete the research instruments 
that brought forth the data utilized in the study. 
Very special gratitude is expressed to my 
wife, Judy, for her encouragement and assistance. 
·11 
TABIE OF CONTENTS 
Page 
ACKNOWLEDGEMENTS ••••••••••••••••••••••••••••••• .-... . .. 11 
LIST OF TABLES•••••••••••••••••••••••••••••••••••••••• v 
Chapter 
I. INTRODUCTION.•••••••••••••••••••••••••••••••••• 1 
STATEMENT OF THE PROBLEM••••••••••••••••••••• 1 
HYPOTHESIS................................... 2 
PURPCSE OF THE STUDY••••••••••••••••••••••••• 2 
DEFINITION OF TERMS•••••••••••••••••••••••••• 2 
RESEARCH INSTRUMENT •• �••••••••••••••••••••••• 4 
SOURCE OF DATA••••••••••••••••••••••••••••••• 4 
LIMITATION OF STUDY•••••••••••••••••••••••••• 5 
NEED FOR STUDY••••••••••••••••••••••••••••••• 5 
II. REVIEW OF LITERATURE••••••••••••••••••••••••••• ? 
III. ANALYSIS OF DATA •••••••••••••••••••••••• ·• • • • • • • 9 
EDUCATIONAL BACKGROUND OF THE PARTICIPANTS • • • 9 
OPINIONS OF THE PARTICIPANTS CONCERNING THE 
STATUS OF PROFESSIONAL EDUCATION COURSES..... 10 
OPINIONS OF THE PARTICIPANTS CONCERNING THE 
STATUS OF ADVISEMENT AND TEACHERS PRACTICUM.. 16 
OPINIONS OF THE PARTICIPANTS CONCERNING THE 
STATUS OF FOUNDATIONS OF EDUCATION........... 19 
OPINIONS OF THE PARTICIPANTS CONCERNING THE 
STATUS OF CURRICUIIJM AND INSTRUCTION......... 22 
ADDITIONAL COMMENTS OF THE PARTICIPANTS...... 26 
111 
Chapter 
IV. SUMMATION•••••••••••••••••••••••••••••••••••• 
Page 
28 
28 
29 
30 
SU�Y ••••••••••••••••••••••••••••••••••• • 
CONCllJSIONS •••••••••••••••••••••••••••••••• 
IMPLICATIONS ••••••••••••••••••••••••••••••• 
RECOMMENDATIONS FOR IMPROVEMENT OF TEACHER 
PREPARATION PROGRAMS....................... 31 
APPENDICES•••••••••••••••••••••••••••••••••••••••••• 33 
A. THE RESEARCH INSTRUMENT•••••••••••••••••••••• 34 
B. I.ETTER OF EXPLANATION •• � ......... . ........... 37 
C. FOLLON•UP LETTER••••••••••••••••••••••••••••• 39 
iv 
LIST OF TABLES 
Table Page 
1. TYPES OF EMPLOYMENT HELD BY PARTICIPANTS......... 10 
2. PARTICIPANTS RATING OF ADVISEMENT AND 
TEACHING PRACTICUM••••••••••••••••••••••••••••••• 17 
3. PARTICIPANTS RATINGS FOR FOUNDATIONS 
OF EDUCATION................................ ... . .  20 
4. PARTICIPANTS OPINIONS CONCERNING THE 
STATUS OF CURRICULUM AND INSTRUCTION......... . .. .  24 
v 
Chapter 1 
IN'rRODUCTI ON 
The newly certified teacher emerging from a 
university of today faces a very demanding situation 
when he embarks upon his teaching career. With the 
surplus of teachers in some disciplines and the new 
accountability schemes in some school districts, a 
novice teacher must be well prepared to perform bis 
teaching duties in a manner satisfying to admini­
strators, school boards, and the needs of youth. 
Some graduates feel they are capable of meeting 
these demands when a program of teacher preparation 
has been carried out that fulfills the requirements 
for a certified teacher's degree. These individuals 
often discover, during the first year of teaching, 
situations and problems that were not covered in 
their teacher preparation programs. 
STATEMENT OF PROBLEM 
A secondary teacher preparation program can 
not be absolute in preparing a person to handle 
all problematic circumstances faced during the 
first years of teaching. 
1 
• 
HYPOTHESIS 
Students graduated from Eastern Illinois 
Un�versity and now teaching indicate changes 
could be made concerning Eastern's education 
programs to better prepare people for their 
first year of teaching. 
PURPOOE OF STUDY 
The purposes of this study were: (1) to collect 
and study the opinions of selected Industrial Arts 
teachers regarding the effectiveness and relevance 
of preparatory education, (2) to collect and study 
previous written research studies made on the rele­
vancy of preparatory education for· teaching, (3) to 
reveal the opinions of teachers on the status of 
preparatory education and the significance to them 
in laying a better foundation for their profession, 
(4) to present recommendations for improvement of 
teacher preparation programs. 
DEFINITION OF TERMS 
For the purpose of this study, the author has 
chosen to accept and utilize the following definitions 
2· 
of selected terms. 
Teacher Preparation Program. This prograru is 
administered through the School of Education under 
the heading of professional education requirements 
for secondary teachers. The required courses are 
as follows: 
1. General Psychology 
2. Laboratory in Secondary Education 
3. F.ducational Psychology 
4. The Instructional Task in the 
Secondary School 
;. Audio Visual Proficiency 
6. Departmental Methods 
7. Philosophy and History of Education 
8. Teaching Practicum in the Secondary 
School 
Accountability Schemes. A school law that 
requires the competence of certified personnel be 
measured in part in terms of student performance. 
If a student· doesn't meet a set of prespecified 
goals, then the teacher is held accountable and 
faces the possibility of losing his teaching position. 
Certified Teacher's Degree. A title conferred 
upon an individual by a college, university, or 
3 
professional school upon completion of a unified 
teacher education program of study. 
RESEARCH INSTRUMENT 
The research instrument utilized for this study 
consisted of a two page questionnaire (Appendix A) 
which was accompanied by a stamped, self-addressed 
envelope, with a letter of explanation and directions 
(Appendix B) . 
SOURCE OF DATA 
The questionnaire and accompanying materials 
were distributed to fifty Industrial Arts majors, 
selected at random from a current mailing list 
obtained at the Alumni office, having graduated 
with Secondary Teaching degrees during the years 
1963-1973 and now residing in Illinois. An attempt 
was made to include an even number of participants 
from each of the ten years included in the study. 
The Secondary F.ducation course descriptions, 
taken from Eastern Illinois University's general 
catalog, and questionnaires were examined and a 
sample questionnaire was formulated specifically 
to obtain the needed information intended for the 
4 
study. 
The questionnaire was reviewed by three Industrial 
Arts instructors and two Industrial Arts Graduate 
Assistants, to be critiqued. The questionnaire and 
accompanying materials were revised and mailed to 
the selected participants. 
LIMITATION OF STUDY 
Research of the problem included only Industrial 
Arts teachers graduated from Eastern Illinois Uni­
versity during the years 1963 through 1973. No attempt 
was made to measure the validity of the respondents 
regarding their competency. Instead, time was devoted 
to gathering information, studying completed materials, 
and then compiling the information to determine if 
respondents.· indicated their preparatory education 
was effective. 
NEED FOR STUDY 
In a continuing effort for improvement of all 
facets of education, programs must be critiqued and 
evaluated by the �roducts of such programs. Ev�n if 
a program is essentially good, through use and evalu­
ation it can be improved. It is hoped this study 
will produce vital information for determining the 
effectiveness of present teacher preparatory programs 
and suggestion of how these programs can be improved. 
6 
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Chapter 2 
REVIEW OF LITERATURE 
A review of literature and related studies was 
restricted because little work has been recorded on 
the evaluation of the Secondary Education Program 
at Eastern Illinois University. In checking with 
the Education Department it wa� discovered that Charles 
Kofoid, Assistant Dean for Instruction, had completed 
a follow up study on teacher preparation. The study 
included all areas of the education department for 
the years 1967-1973. The following information was 
quoted from Mr. Kofoid's summary of the completed 
study. 
Courses receiving the rnost praise by the gradu­
ates were laboratory, active, so called realistic 
courses. In their comments, many praised the methods 
courses and teaching practicum. Secondary teachers 
recommended more active experiences for students at 
the Freshman and Sophomore levels. It was felt that 
secondary majors had little opportunity to work with 
students until teacher practicum. A few remarked 
that it was rather late to change one's major if a 
career in teaching was found to be unsuitable. 
Consistently the phrases realistic, practical, 
and laboratory type experiences were mentioned. A 
number of elementary majors recommended additional 
courses in reading. Some felt a need for more work 
in testing. Concern was shown for the little know­
ledge they had in how to structure classes, individual 
instruction, the open school concept. Few positive 
7 
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comments were noted for theory courses such as 
History and Philosophy of Education. 
Some felt the Education Faculty has been away 
from the classroom too long. The faculty did not 
comprehend classroom personali fies and behavioral 
problems as they exist today. 
1 
Charles Kofoid, "Evaluation of E.I.U. Education 
Preparation Programs" (unpublished study, Eastern 
Illinois University, 1974) 
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Chapter 3 
ANALYSIS OF DATA 
Of the original fifty questionnaires distributed 
to Secondary Degree Graduates residing in Illinois, 
twenty-six or fifty-two percent were returned within 
twenty days of mailing. An additional fourteen were 
returned upon distribution of a follow-up letter 
(Appendix C) increasing the return by twenty-eight 
percent. A total of forty questionnaires or eighty 
· percent were returned. One questionnaire was not 
completed because the Graduate indicated he had not 
entered the field of teaching. With the exception 
of this one questionnaire all of the returns were 
utilized in the study. 
EDUC�TIONAL BACKGROUND OF PARTICIPANTS 
Part I of the questionnaire was concerned with 
the Educational background of the participants. Of 
the thirty-nine participants, thirty-five were currently 
in the field of education. This accounts for 89.8 
percent of the participants. Table I shows the number 
and the percent of ·participants who, at the time of the 
study, were in a specific type of employment. 
9 
TABLE I 
TYPES OF EMPLOYMENT HELD EY PARTICIPANTS 
Types of Employment 
School Administrator 
Classroom Teacher 
Vocational Teacher 
Guidance Counselor 
Laboratory Teacher 
Department Head 
Number Percent 
Audio Visual Director 
Supervisor and Teacher 
of Mentally Handicapped 
Carpenter 
. Grain Inspector 
Insurance Field Supervisor 
Personnel Manager 
1 
28 
1 
1 
1 
1 
l 
1 
1 
1 
1 
1 
2.6 
?1.8 
2.6 
2.6 
2.6 
2.6 
2.6 
·2.6 
2.6 
2.6 
2.6 
2.6 
Twenty of the participants have attained their 
Mas·ters Degree and two have sixth year Administrators 
Degrees• Twelve participants have completed studies 
in which no degree was received. 
OPINIONS OF THE PARTICIPANTS CONCERNING THE 
STATUS OF PROFESSIONAL EDUCATIONAL COURSES 
Part II of the questionnaire listed the Professional 
Educational Courses included in the Secondary Degree 
Teacher Preparation Program. The participant was asked 
to rate the professional educational courses in terms 
of the°ir value pertaining to his educational situation. 
General Psychology was indicated to have value in 
preparing the graduates for teaching. 
10 
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% 
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t5id Not 
Take 
No. % 
No Value Little Value 
No. 'f, 
Some Value Much Value 
No. 'f, No. % No. % 
1' 2.6 7 17.9 12 30.8 19 48.7 0 
39 Responses 
Although there were seven participants (17.9%) who 
indicated no value in General Psychology the majority, 
thirty-one (79.?%) , indicated there was value in this 
course, but that improvements would better the course • 
. Some of these suggestions were: 
"The student should take more Psychology courses 
to enable him to better understand individual differences 
and how to deal with them." 
"The Psychology course should be more up to date 
and relevant to today's teaching situation." 
Educational Psychology, according to the respondents 
had more value than General Psychology. There was only 
one response of no value, while thirty-six respondents 
(92.3%) listed the course with little and some value, 
plus one response of much value. 
0 
t5id Not No Value Little Value Some Value Much Value 
Take 
No. "' No. .% No. % No. % No. % 
1 2.6 1 2.6 20 ?1.3 16 41 1 2.6 
32 ResEonses 
11 
Departmental Methods was rated by a large majority, 
thirty-six (92.3%), of the participants from little to 
much value. Only three participants (9.7%) rated Depart-
mental Methods as having no value. 
Did Not No Value Little Value Some Value Much Value 
Take 
No. % No. % No. % No. % No. % 
0 0 3 7.7 10 25.6 15 38.? 11 28.2 
39 Responses 
Even though Departmental Methods received a strong 
value rating by the participants, this course received 
much constructive criticism and suggestions for improvement: 
"Instructors from schools should come into Methods 
classes at Eastern and tell the students what things are 
going on in school shops." 
"Methods Instructors at Eastern should be required 
to teach in High Schools for a short period of time every 
five or six years to keep up to date on what is happening 
in schools." 
"Departmental Methods should be coupled with 
student teaching experiences." 
. The Instructional Task in the Secondary School had 
a large number of participants (42.1%) who had not taken 
12 
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the course, but none of those who had taken the course 
rated it of no value. Of the participants who took the 
course, seven (18.4%) rated it little value, €leven 
(28.9,() rated it some value, and four (10.,%) rated it 
much value. There was one participant who did not 
respond to the rating of this course. 
Dia Not 
Take 
No. % 
No Value Little Value Some Value Much Value 
No. % No. % No. % No. % 
1, 42.l 0 0 ? 18.4 ll 10.? 
38 Responses 
Audio Visual Proficiency is not a course by itself, 
but part of a required course. Most of the participants 
rated it at a high value. 
Did Not No Value Little Value Some Value Much Value 
Take 
No. % No. % No. % No. % No. 
6 15'.4 2 5'.1 ? 17.9 12 30.8 12 
32 Responses 
The main response from the participants. was that 
although the Audio Visual Proficiency was very worth­
while, there was not enough time devoted to it. It 
was suggested by many that there should be a complete 
course covering Audio Visual Materials and their use. 
%· 
30.8 
13 
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Laboratory in Secondary Education has a number of 
participants (43.6%) who had not taken this course. This 
is partly due to the fact that in the last few years, it 
has been removed as a required Secondary Education 
Professional course. Of the participants who had taken 
the course the value rating was high. Only two parti­
cipants rated the course of no value. 
Did Not 
Take 
No Value Little Value Some Value Much Value 
No. No. 
17 l+J.6 2 
No. % 
12.8 
39 Responses 
No. % No. 
6 9 
Philosophy and History of Education received more 
.negative criticism than any of the other Frofessional 
Education courses. Fouteen of the participants (35.9,t) 
rated the course as having no value, fourteen (35.9,t) 
rated it as little value, and nine (23.1%) rated it as 
having some value. 
Did Not No Value Little Value Some Value Much Value 
Take 
No. % No. fo No. % No. % No. fo 
2 5.1 14 35.9 14 35.9 9 23.1 0 0 
.32 Responses 
14 
.. 
Some of the participants comments on the course 
Philosophy and History of Education were as follows: 
"A lot of useless information was offered in Philosophy 
and History of Education." 
" The biggest waste of my time at Eastern was Philosophy 
and History of Education." 
"Philosophy and History of Education should be dropped 
from Undergraduate study." 
Teaching Practicum was the highest rated of the 
Professional Education courses. Thirty-two of the 
participants (82.1%) rated Teaching Practicum as having 
much value, five (12.8%) rated it with some value, and 
two (?.1%) rated it having little value. No participant 
rate� Teaching Practicum as having no value. 
Did.Not 
Take 
No • . % 
No Value 
No. % 
0 0 0 0 
Little Value 
No. % 
2 
39 Responses 
Some Value 
No. % 
12.8 
Much Value 
No. % 
32 82.1 
Several participants had suggestions for improvement 
of Teaching Fracticum. Some of the suggestions were as 
follows: 
"The student teaching assignment should be longer; 
15 
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also do not leave the student teacher in the same school 
for the duration of the student teaching assign.ment, 
because all schools are different." 
. "Student teaching is not realistic enough. The 
student teacher isn't faced with discipline problems, 
handling very slow learners, non-readers, and other 
day to day problems." 
"Since the student teaching area for Eastern includes 
mostly small towns and schools, a course dealing with 
Inner-City teaching situations should be supplemented 
for teacher preparation. 
OPINIONS OF THE PARTICIPANTS CONCERNING THE 
STATUS OF ADVISEMENT AND TEACHER PRACTICUM 
Part III of the questionnaire enabled the participant 
to rate the quality of advisement and supervisory assistance 
he received in the teaching practicum experience. A total 
of five statements was listed on this part of the quest­
ionnaire. One statement involved the quality of advisement, 
another asked for the quality of teacher preparation courses, 
and the remaining three were concerned with the quality of 
assistance the student received from the cooperating 
teacher, the building principal, and the university coordi-
nator. 
16 
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Table 2 lists the statements and the participants 
rating for subject matter contained in each question. 
1 • 
2. 
3. 
4. 
5. 
TABLE 2 
PARTICIPANTS RATING OF ADVISEMENT 
AND TEACHING PRACTICUM 
Percentage 
� . Statements J-4 
• 0 o� J-4 0 r-i G> Q) � Q) i> > p:'l < < 
The quality of advisement 
. for teacher pre para ti on I 
received from the univer-
sity was •••••••••••••••• 5.1 l?.9 41 
The teacher preparation 
courses prepared me well 
for my teaching practicum. 10.3 15.4 41 
The quality of assistance 
I received from the coop-
erating classroom teacher 
5.1 2.6 15.4 
· was ••• • •••••••••••••• • •. 
The quality of assistance 
I received from the 
building principal was •• 25.6 17.9 20.5 
The quality of assistance 
I received from the uni-
versity coordinator was • 17.9 20.5 23.1 
G> • > � 0 Q) ,0 > <Xl< 
30.8 
15.4 
12.8 
23.1 
20.5 
.µ 
s:: Q) r-f r-f Q) 
� � 
5.1 
l?.9 
64.1 
12.8 
17.9 
Note: Percentages were rounded off to the nearest tenth. 
l? 
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The majority of the participants (71.8%) rated the 
quality of advisement for teacher preparation received 
from the university as average and above average. The 
rating of below average was selected by 17.9% of the 
participants. Two responses (5.1%) each were given the 
ratings of poor and excellent. 
In response to the second statement, sixteen parti­
cipants (41.0%) rated teacher preparation courses as 
average. The other participant's responses were divided 
as follows: seven (17.�) for excellent, six (15.4%) 
each for below average and above average, and four (10.3%) 
for the rating of poor. 
Most of the participants (64.1%) rated the assistance 
received from the cooperating teacher as excellent. This 
area in the teaching practicum experience received a higher 
percentage of excellent ratings than any of the others. 
The quality of assistance received from the building 
principal was rated as poor by 25.6 percent of the parti­
cipants, but was also rated above average by 23.1 percent 
of the participants. In their comments on this area of 
student .teachings, �ost of the participants stated that 
when the building principal took time to give assistance 
it was of excellent quality. 
18 
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The ratings given for the quality of assistance 
received from the university coordinator were evenly 
divided throughout the rating scale. The rating of 
average received 23.1 percent of the responses. Below 
average and above average ratings each received 20.5 
percent of the responses. Seven responses (17.9%) 
were given to each of the ratings of excellent and poor. 
OPINIONS OF THE PARTICIPANTS CONCERNING 
THE STATUS OF FOUNDATIONS OF EDUCATION 
Part IV of the questionnaire was concerned with 
Foundations of Education. Each teacher prepared has, 
as a part of his program, aspects of humanistic and 
behavioral studies. The aim of this portion of the 
study was to ascertain the degree to which the parti­
cipants felt the humanistic and behavioral studies pre­
pared them for teaching. Table 3, following on the 
next page, lists five statements that were utilized in 
this portion of the study and the ratings given to 
instruction received by the participant to prepare 
them for teaching. 
In preparing the teacher to demonstrate compre­
hension of appropriate relationships between the teacher 
and the local school board, �8. 7 percent of the parti-
19 
1. 
2. 
3. 
4. 
5. 
TABLE 3 
PARTICIPANTS RATINGS FOR 
FOUNDATIONS OF EDUCATION 
Percentage 
Statements 
Demonstrate comprehension 
of appropriate relation-
ships between the teacher 
and the local school board. 
Demonstrate comprehension 
of appropriate relation-
ships between the teacher 
and the educational asso-
ciations and/or unions·.· 
Demonstrate ability to 
develop and maintain 
appropriate relations 
with students , parents, community, and other 
teachers and administrators. 
Utilize knowledge of inter-
est, needs and character-
istics of students in 
creating an environment 
conductive to learning. 
Identify behavior which 
should be modified and 
apply techniques of 
positive reinforcement 
to achieve behavior 
modifications. 
• • 
.µ J.t .µ 0 (I) 0 (I) 
�= Od H '1.H 
48.7 30.8 
23.1 51.3 
5.1 25.6 
2.6 15.4 
5.1 30.a 
• • 
C".f.) 
C> ti) 
'O d <H 
17.9 
23.1 
43.6 
38.5 
33.3 
• 
'8� 
0 i::: C>H 
2.6 
2.6 
20.5 
28.2 
25.6 
Note: Percentages were rounded off to the nearest tenth. 
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• .µ 
0 11) 
�= 
rxlH 
0 
0 
5.1 
15.4 
5.1 
• 
cipants indicated no instruction was given in this area. 
Many of the participants (30.8%) who indicated instru­
ction was given, rated the instruction as poor. 
The instruction for developing comprehension of 
appropriate relationships between the teacher and the 
educational associations and/or unions, was rated as 
poor by 51.3 percent of the participants. No instruction 
and adequate instruction ratings each received 23.1 . 
percent of the responses. 
Instruction to aid in the development of appropriate 
relations with students, parents, community, other 
teachers, and adminstrators was rated as adequate by 
43.6 percent of the participants. Poor instruction 
received 25.6 percent of the responses and good instru­
ction received 20.5 percent. Excellent instruction and 
no instruction each received 5.1 percent of the parti­
cipants' responses. 
Education to prepare teachers to utilize knowledge 
of interest, needs, and characteristics of students in 
creating an environment conductive to learning, was 
rated excellent by 15.4 percent of the participants. 
This was the highest percentage rating for excellent 
instruction in this part of the questionnaire. Most 
21 
of the participants indicated the instruction in this 
area as adequate (38. ? percent) or good (28.2 percent). 
Only one response (2.6 percent) was recorded for no 
instruction. 
Instruction to prepare teachers to identify behavior 
which should be modified and apply techniques of positive 
reinforcement to achieve behavior modifications was rated 
as adequate by 33.3 percent of the participants; but 
there was also 30.8 percent of the responses indicating 
· poor instruction. Good instruction was indicated by 
2?.6 percent of the participants. 
Although the instruction in the areas of teacher 
to student relationships was rated by most participants 
to be at least adequate, the majority of the responses 
for teacher to school board and educational associations 
indicated preparatory education was poor or non-existent. 
OPINIONS OF THE PARTICIPANTS CONCERNING 
.THE STATUS OF CURRICULUM AND INSTRUCT! ON 
Curriculum and instruction are components of program 
preparation of teachers. A measure of success of the 
preparation program is in terms of how well the teacher 
functions in the learning situation; both in the area 
of methodology and in the area of content specialization. 
22 
Part V of the questionnaire asked the participant to 
rate the quality of instruction he received on curri­
culum and instruction. Five statements, pertaining 
to curriculum and instruction, were listed for the 
participant to indicate the quality of teacher prepar­
ation he received in curriculum and instruction. (See 
table 4 on following page.) 
Instruction received for p�eparing a teacher to 
develop a logical rationale for teaching concepts in 
·a particular area of knowledge was rated as good by 41 
percent of the participants. The rating of adequate was 
indicated by 3?.9 percent of the responses and excellent 
instruction received 12.8 percent of the responses. Only 
l0.3 percent of the participants rated the instruction 
as poor. 
Teacher preparation for developing a sequential teaching 
plan for a designated span of time, was rated adequate by 
4� percent, good by 28.2 percent, and excellent by 12.8 
percent of the participants. The rating of poor instru­
ction was indicated by 17.9 percent of the participants 
responses. 
Instruction to prepare a teacher to evaluate a 
curriculum based on a given set of criteria was rated 
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2. 
3. 
4. 
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TABLE 4 
PARTICIPANTS OPI�IONS CONCERNING THE 
STATUS OF CURRICULUM AND INSTRUCTION 
Percentages 
• 
Statements o.µ :z; fl) s:: H 
Develop a logical 
rationale for teach-
ing concepts in a 
particular area of 
kn9wledge •••••••••••••••• 0 
Develop a sequential 
teaching plan for a 
designated span of 
time ••••••••••••••••••••• 0 
Evaluate a curriculum 
based on a given set 
of criteria •••••••••••••• 2.6 
Recognize and diagnose 
individual differences 
and pr&scribe, imple-
ment and evaluate plans 
to meet these differences. 2.6 
Devise appropriate class 
assignments which contr-
ibute directly to the 
achievement of given 
behavioral objectives ••• 0 
l0.3 
- 17.9 
18.4 
23.1 
17.9 
• • 
O'.µ 
a.> fl) 
"O s:: <H 
35'·9 
41 
28.9 
48.7 
5'3.8 
• • 
re .µ o en 
0 s:: 
t!:> H 
41 
• • 
() .µ >< fl) � s:: H 
12.8 
28.2 12.8 
39.5 10.5' 
23.1 2.6 
20.5' 7.7 
Notes·:·· 1. Percentages were rounded off to the nearest tenth. 
2. Question #3 had one non response. 
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as good by 39.5 percent of the participants. The next 
highest percentage (28.9) of responses indicated adequate 
instruction was received. Poor instruction was marked by 
18.4 percent of the participants. Excellent instruction 
was indicated by 10.5 percent of the responses. One 
participant (2.6 percent) indicated he had received no 
instruction in this area. There was one participant who 
did not respond to this particular statement, so the 
total number of responses was thirty-eight. 
Instruction to prepare the teacher to recognize and 
diagnose individual differences; also to prescribe, impl­
ement, and evaluate plans to meet these differences was 
rated by �8.7 percent of the participants to be adequate. 
Poor instruction and good instruction each received 23.1 
percent of the responses. One response (2.6 percent) each 
was recorded to excellent instruction and no instruction. 
The instruction received to prepare a teacher to 
devise appropriate class assignments, which contribute 
directly to the achievement of given behavioral object­
ives, was indicated to be adequate by 53.8 percent of 
the participants. Other responses were 20. 5 percent for 
good instruction, 17.9 percent for poor instruction, and 
7.7 percent for excellent instruction. 
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ADDITIONAL COMMENTS CONCERNING 
THE TEACHER PREPARATION PROGRAM 
In Part VI the participant was urged to mak� any 
additional comments concerning the Teacher Preparation 
Program he felt would be beneficial to this study. Some 
of these comments are listed below: 
"Most education courses on the undergraduate level 
were useless to a large extent. This was mainly due to 
poor teachers and not the fault-of the courses." 
"My opinion is that the professional education courses 
at Eastern were generally of poor quality. Most courses 
were taught from a grade contract and in my opinion that 
encourages disinterest. Most of the professional edu­
cation courses could be deleted without any loss of 
education to the student at Eastern." 
"More emphasis should be placed on performance and 
behavioral objectives, dealing with students, fighting 
school boards and administrators." 
"I feel the training received in behavioral Psychology 
was outdated and irrelevant to todays teaching situation. 
Drug education should also be supplemented to the edu­
cational scope, if not already done. Another thing 
that I feel might help would be a course in guidance 
related to the student-parent environment." 
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"The help, or benefits, I received from E.I.U. 
teacher education program did not help prepare me for 
the classroom. All that was ever talked about was the 
philosophy or theory behind something. No one ever 
talked about how to motivate the student, how to use 
crative means of teaching, or how to handle disci­
plinary measures." 
"It would be helpful if the new teacher was more 
prepared to engage the administration and board in 
matters concerning purchase of equipment, text, setting 
up new programs." 
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CHAPI'ER 4 
SUMMATION 
SUMMARY 
This study was undertaken to reveal the opinions 
of Industrial Arts teachers on the status of teacher 
preparatory education and its significance to them in 
laying a better foundation for their profession. This 
study was also utilized to present recommendations for 
improvements of teacher preparation programs. 
This study involved thirty-nine graduates of 
Eastern Illinois University who are certiried to teach 
in the secondary school. The graduates were selected 
at random from a current mailing list obtained at the 
Alumni office at Eastern Illinois University. 
The research instrument included a letter of 
explanation and directions, a two-page questionnaire, 
and a stamped, self-addressed envelope. Follow-up 
letters, with additional questionnaires and stamped 
envelopes were distributed to aid in the return of 
additional questionnaires. 
The information obtained from the research instru­
ment was studied and tabulated into a form suitable for 
this study. 
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CONCilJSIONS 
A majority of the participants in this study 
indicated the teacher preparation program did not 
prepare them sufficiently for teaching. 
The participants of the study indicated most 
professional education courses were of some value 
but could do with much improvement. Teaching 
Practicum received the highest percentage (82.1%) 
of a much value rating; while Philosophy and History 
of Education was rated by 71.8 percent to be of 
little or no value. 
The quality of advisement and assistance 
received, for teaching practicum, from the univer­
sity teacher preparation program courses was rated 
as average by most of the participants. Excellent 
assistance from the cooperating classroom teacher 
was indicated by 64.1 percent of the participants, 
but the assistance from the University coordinator 
was rated by 38.4 percent of the participants to 
be below average or poor. The participants responses 
indicate that most of the value of teacher practicum 
is obtained in the classroom working with students 
and a cooperating teacher. 
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Although the participants indicated adequate 
instruction was receiv�d from the teacher preparation 
program in developing and maintaining appropriate 
relations with students, the majority of the parti­
cipants indicated that no or poor instruction was 
received to prepare them to develop appropriate 
relations with school boards or educational associations. 
Most participants rated the teacher preparation 
program as adequate in preparing them to develop 
teaching plans and methods. 
In regard to the hypothesis cited in Chapter 1, 
the study concluded that: Teachers who have graduated 
from Eastern Illinois University indicate changes 
should be made to the teacher preparation programs 
in order to prepare teachers for their first year 
of teaching. 
IMPLICATIONS 
From the results of this study, it would appear 
that graduates of Eastern Illinois University feel 
the teacher preparation program is beneficial in some 
areas, but the prog·ram should be evaluated and reor­
ganized to better prepare a person for the teaching 
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professtion. The information collected from this study 
seems to indicate some studies should be dropped from 
the program and be replaced with materials that are 
updated and more "relevant" to the needs of teaching · 
in today's school situations. 
RECOMMENDATIONS FOR IMPROVEMENT 
OF TEACHER PREPARATION PROGRAM3 
The following is a list of recommendations for 
improvement of teacher preparation programs: 
Psychology courses should be brought up to date 
and be relevant to today's teaching situation. 
Instructors at Eastern should be required to 
visit schools and develop a close relationship with 
the events taking place in secondary schools. 
Instructors from high schools should be brought 
into education classes at Eastern to inform the college 
students of the experiences associated with' teaching. 
A course covering Audio Visual Materials and their 
use should be added to the teacher preparation program. 
Teaching Practicum should be combined with Depart­
mental Methods courses in such an arrangement that one 
would accent the other. 
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Teaching Practicum assignments should cover a 
longer period of time and the student should work 
in more than one school. 
More time should be spent on development of 
teacher to school board relationships. 
The History and Philosophy of Education course 
should be reorganized and shortened to include only 
information that is pertinent to today's school. 
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APPENDICES 
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APPENDIX A 
THE RESEARCH INSTRUMENT 
1. Present position 
SECONDARY TEACHER PREPARATION 
PROGRAM STATUS QUESTIONNAIRE 
Part I 
_School Administrator _Classroom Teacher _Other ____________ _..--......... ..---------� 
(Identify) 
2. Check areas of Industrial Arts in which you are teaching. 
_Electronics _Graphic Arts _Graphics _Metals __ Power _Woods 
_Industrial Crafts _Other _________________ ...,....,......, ..... �---------------------(identify) 
3. Check areas of Industrial Arts concentrations taken to prepare you tor teaching. 
_Electronics 
___ Graphics _Graphic Arts _Metals _;,_Power _Woods 
I+. Place date of graduation before degree earned. 
�--------Bachelors 
__
__
____ __.Masters -�
��-
Other _____ �(�t�a�e- n�t�f•ry ...... ) _
_______ _ 
5. List study or programs you have taken in which no degree was received • 
. . . . . . . . . . . . . . . . . . . . 
In completing Pa.rt II of the evaluation form, judgements should be made on the basis or your 
total experience. Please rate the following professional education courses in terms of their 
value to you in your educational situation. Rate each course at your level or preparation. 
RATING SCALE: 
Did not 
Take 
1 
lfo 
Value 
2 
Little 
Value 
3 
Mark an l through the number which best represents your judgement concerning the item. 
1. 
2. 
3. 
4. 
Part II 
Professional Education Courses 
General Psychology ••••••••• 1 2 3 4 ' 5 • Audio Visual Proficiency • •••••• 1 
Educational Psychology • • • • •  1 2 3 4 ' 6. Laboratory in Secondary 
F.ducation •••••••••••••••••••••• 1 
Departmental Methods • •••••• 1 2 3 4 ' 
7. Philosophy and History of 
The Instructional Task in Education •••••••••••••••••••••• 1 
the Secondary School ••••••• 1 2 3 4 5' 8. Teaching Practicum ••••••••••••• 1 
•••••••••••••••••••• 
2 
2 
2 
2 
3 4 ' 
3 I+ 5' 
3 4 ' 
3 4 5' 
In completing Part III of the evaluation form, judgements should be made on the basis or your 
total experience. Please rate the quality or advisement and supervisory assistance you 
received in the teaching practicum experience using the following scale. 
RATING SCALE: Poor 
1 
Below 
Average 
2 
Average 
3 
Above 
Average 
4 
Excellent 
5 
Mark an X through the number which represents your judgement concerning the item. 
Part III 
Advisement and Teaching Practicum 
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In completing Parts IV and V or the evaluation form, judgements should be made on the basis 
or your total experience. Please rate the instruction you received on the following topics. 
RATING SCALE: 
No 
Instruction 
Poor 
Instruction 
2 
Adequate 
Instruction 
3 
Good 
Instruction 
4 
Excellent 
Instruction 
5 
Mark an ! through the number which best represents your judgement concerning the item·. 
Part IV 
Foundations of E:ducation 
Each teacher prepared has, as a part of his program, aspeets of humanistic and behavioral 
studies. To what degree do you feel the teacher education program at E. I. u. prepared yon to: 
1. Demomstrate comprehension of appropriate relationships between 
the teacher and the local school board. •••••••••••••••••••••••••••••••••••! 2 3 l+ S 
2. Demonstrate comprehension of appropriate relationships between 
the teacher and the educational associations and/or unions. •••••••••••••••l 2 3 4 S 
3. Demonstrate ability to develop and maintain appropriate relations 
with students, parents, community, other teachers, and administrators • 
• 
l+. 
•••• 1 2 3 l+ s 
Utilize knowledge of interest, needs, and characteristics of students 
in creating an environment conductive to learning. ••••••••••••••••••••••••l 2 3 4 5 
Identify behavior which should be modified and apply techniques 
of positive reinforcement to achieve behavior modifications. ••••••••••••••! 2 3 4 5 
•••••••••••••••••••• 
Part V 
Curriculum and Instruction 
Curriculum and instruction are components of program preparation of teachers. A measure or 
success of the preparation program is in terms of how well the teacher functions in the 
learning situation both in the area of methodology and in the area of content specializatiOI!. 
To what degree do you feel the teacher education program at E. I. u. prepared you to: 
1. Develop a .. logical rationale for teaching concepts in a 
particular area of knowledge. •••••••••••••••••••••••••••••••••••••••••••••l 2 3 4 5 
2. Develop a sequential teaching plan for a designated span or time • ••••••••• 1 2 3 4 s 
3. Evaluate a curriculUJD based on a given set of criteria. ••••••••••••••••••• ! 2 3 4 5 
l+. Recognize and diagnose individual differences and prescribe, 
implement, and evaluate plans to meet these differences. ••••••••••••••••••l 2 3 l+ 5 
Devise appropriate class assignments which contribute directly 
to the achievement of given behavioral objectives. ••••••••••••••••••••••••l 2 3 4 5 
•••••••••••••••••••• 
Part VI 
Copents 
You are encouraged at this point to make any additional comments concerning the teacher 
' 
preparation program you feel would be beneficial in aiding the author in this assessment. 
,, 
The space below and the back of this sheet are provided for your comments. 
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APPENDIX B 
LETTER OF EXPLANATION 
EASTERN .ILLINOIS UNIVERSITY 
Dear Mr. 
SCHOOL OF INDUSTRIAL ARTS ANO TECHNOLOGY 
CHARLESTON, ILLINOIS 61920 
Feb. 22, 1974 
One of the means available to evaluate and improve 
teacher preparation programs is to solicit the judge­
ments of people who have completed such programs. 
Even if a program is essentially good, through use and 
evaluation it can be improved. 
This survey is being conducted to determine the 
status of secondary teacher preparation programs at 
Eastern Illinois University as indicated by Indust­
rial Arts teachers who have graduated from this uni­
versity. 
Will you take a few minutes from your busy schedule 
to assess the preparation program on the enclosed 
evaluation form? The information you supply will 
appear in such a manner that your response is anony­
mous. 
Please complete the evaluation form as soon as 
possible and mail it in the enclosed, stamped envelope. 
Permit me to thank you in advance for your cooperation 
in this study. 
Approved by Department of 
Industrial Arts Education 
Respectfully, 
Rondal A. Veach 
Graduate Assistant 
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FOLLCM-UP I.ETTER 
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EASTERN ILLINOIS UNIVERSITY 
Dear Mr. 
SCHOOL OF INDUSTRIAL ARTS AND TECHNOLOGY 
CHARLESTON. ILLINOIS 61920 
March 20, 1974 
Recently you received a questionnaire concerning 
the status of Secondary Teacher Preparation Programs 
at Eastern Illinois University. 
·As of this date, your reply has not been received. 
If you·can·spare a few minutes of your time, please 
complete the forms and return them as soon as possible. 
Your information and opinions are essential for the 
completion ot this study. 
Duplicate materials are enclosed in the event 
the originals were lost or misplaced. 
Respectfully, 
Rondal A. Veach 
Graduate Assistant 
